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ABSTRACT
EFFECTIVE HOMEWORK FOR PRIMARY STUDENTS: A HANDBOOK FOR
PARENTS AND TEACHERS
by
Gillian L. Buchanan
July 11 , 2000
After serving on a committee to create a homework policy for my school, I
found that both teachers and parents need clarification about issues surrounding
homework. I discovered many misconceptions about the effects of homework on
student learning, and saw a need to explain these.
I compiled research on the history of homework, and the main purpose of
homework. As well, I gathered information to understand the positive and
negative effects of homework, and homework at the elementary level compared
to middle and high school. I found research on guidelines for parents, teachers,
schools, and districts. Based on the research, I created a handbook for parents
and teachers. The handbook describes the research surrounding homework. As
well, it offers simple guidelines for parents, teachers, schools, and districts.
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Chapter I
Background of the Project
Introduction

The focus of this proje,ct is to create a handbook for parents and
teachers addressing the subject of homework at the elementary level. It will
begin by reviewing the literature surrounding homework. The project will
continue by explaining the processes used to collect information and
addressing the format of the handbook. The handbook itself is included in the
project report as Clhapter IV. Finally, the report will end with a summary,
conclusions, and recommendations.
Importance of the Project

A review of the literature, and conversations with parents and teachers,
suggest that there are misconceptions about the effects of homework on
student learning. These misconceptions surround the negative aspects of
homework, the positive aspects of homework, the amount of homework
assigned, the purpose of homework, and the difference between homework at
the elementary, middle school, and high school levels. It is apparent that
teachers and schools need specific guidelines, based on current research, to
have an effective homework policy (Doyle, 1990). Furthermore, parents need
specific guidelines about helping their children with homework, and interacting
with teachers and schools in regards to homework (Thomas, 1992). Lastly,
parents and teachers should be aware of the history of homework, and the
research surrounding homework, in order for education to be as effective as
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possible (Cooper, 1993). Therefore, the purpose of this project is to create a
handbook that addresses the above issues.
Scope of the Project

A cursory review of the literature shows that there are many books and
articles addressing the subject of homework. To define the search of
literature more specifically, both "homework" and "effectiveness" were used
as terms in electronic data base searches. The following data bases were
used as resources: Article First, Books In Print, Digital Dissertations,
Educational Resource Information Center (ERIC), Research Library
Periodicals, Psyclnfo 1887-, Newspapers, and Child Development Abstracts
and Bibliography.
The project specifically addresses homework at the elementary level
(kindergarten through sixth grade); however, reference will be made to
middle school and high school homework. The handbook will contain various
chapters that will be a resource for both parents and teachers. The
handbook will begin with a general overview of the history of homework.
Next, the handbook will include a summary of the current research including
the main purpose of homework, the positive and negative effects of
homework, and homework at the elementary level. The next section will
address guidelines for parents. It will contain expectations for the child and
parent, ways that parents can appropriately aid in their child's homework,
ideas for parents about supporting their child's life-long learning, and
suggestions for interacting with their child's teacher in regards to homework.
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This section will also include an explanation of parent-generated, teachergenerated, child-generated, and community-generated homework. Next, the
handbook will offer guidelines for teachers. Following this section will be
guidelines for schools and districts to establish a homework policy that is in
line with current research. This section will include a sample homework
policy, and a sample letter to parents.

Definition of Tenns
"Homework has had a place of shifting importance in U.S. public education.
However, two factors relating to homework have remained the same. The
first is that there is no commonly acceptable definition of homework ....... "
(Pallardy, 1988).

Homework: schoolwork assigned to be done outside the classroom (Flexner,

1983). This project further categorizes homework as follows: studentgenerated, parent-generated, teacher-generated, and community-generated.
Student-generated homework: work that takes place outside the classroom
that is created or initiated by the student. For example, a child may choose
to complete a Girl Scout or Boy Scout patch, or research a topic of interest as

a hobby.
Teacher-generated homework: work that is assigned by the teacher for the
student to complete outside the classroom setting. Teacher generated
homework helps students prepare for an assignment, practice a skill, extend
an assignment, or integrate a skill.
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Parent:9enerated homework: work assigned by the parent for their child to
complete outside the classroom setting. For example, a parent may ask their
child to complete a journal about their summer vacation.
Community-generated homework: work assigned by the community to the
student, and completed outside the school setting. For example, asking the
children in the community to aid in a food drive, or a park restoration project.
Homework Constitution: a plan, policy, or procedure that outlines homework
expectations. It may include reinforcements for completing homework, or
agreements to study at a certain time, for a certain length of time, or on a
certain day. It may also include specific expectations for completing a
homework project. Families, teachers, schools, or districts can create a
homework constitution.

Chapter II
Review of Related Literature
"We have but one childhood. Precious period of show forts and swimmin'
holes, paper dolls and mud pies! I say let every child have his childhood ("A
Mother Speaks on Home Study" 1932, Gill and Schlossman, 1996).
A review of the literature identifies many books and articles that
address the topic of homework. The following chapter will include a brief
history of homework. This will be followed by summaries of the positive and
negative effects of homework, the main purpose for homework, and
homework at the elementary level. The chapter will also 'include research that
covers guidelines for parents, teachers, schools, and districts.
History of Homework
Historically, homework has never had a consistent role in American
public education. Changing perceptions of its importance have produced
frequent swings through the years between assigning large and small
amounts of homework (Palardy, 1995). And unlike many other central
components of education, which have remained largely unchanged over
periods of time, homework has been distinguished by major shifts in policy
and practice over the course of the century (Gill and Schlossman, 1996).
A short school year, multi-age classrooms, and unpredictable
attendance characterized primary schools in the 1800's. These
characteristics made it difficult to require homework. However, by fifth grade
the demands of recitation, and the threats of ridicule and corporal
punishment, forced children to reserve substantial periods of time each night
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to prepare for school. In high school the same principle applied as pa.rents
reduced chores, provided a quiet place to study, and lost potential wages
from their child. In addition, because high school was not compulsory,
teachers assumed that stude.n ts and parents were willing to accommodate a
studying child (Gill and Schlossman, 1996).
By the late 19th century, a national movement against homework
began emphasizing a concern for children's health both emotionally and
physically. Edward Bok, editor of Ladies Home Journal, led the crusade
against homework stating that an "overly academic curriculum that was
developmentally inappropriate for young children, and a reliance on
homework to drill students to prepare them for recitation, was a severe
hazard to children's mental and physical health" (Gill and Schlossman,
1996). In addition, physicians raised health issues surrounding homework,
and opponents stated that homework decreased the amount of time children
could spend on extra-curricular activities. In Ladies Home Journal in 1913, a
medical doctor stated that homework caused brain congestion and diverted
blood needed for food digestion to the head. Another doctor stated that
carrying home schoolbooks at night should be forbidden. In 1900, because
of the anti-homework campaign, San Francisco abolished homework in
grades one through four, and limited homework to no more than one hour
nightly in grades five through seven. By 1901, one reporter found that 40 of
the 62 city school districts surveyed had regulations restricting homework in
certain grades (Annual School Report of the City of Fall River, 1900-1901).
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At the same time the anti-homework campaign was raging, changes in
education were taking place. Children in the primary grades were given
fewer academic demands, and the play principles emphasized in
kindergarten were extended ~o the primary grades (Gill and Schlossman,
1996).

The debate over homework faded with the United States involvement
in World War I. This lasted until the late 1920's when homework was again
labeled as causing stress, eye injury, nervousness, and round-shouldered
children. As education became concerned about educating the whole child,

'

an emphasis was placed on exercise, play, relaxation, and sleep (Gill and
Schlossman, 1996). Parents were also protesting homework because it was
taking away from their rights to structure their child's day after school,
whether through chores or enrichment activities.
After World War I, progressive educators influenced the school
system by restructuring classrooms into laboratories that focused on
activities and projects. The anti-homework campaign , after this change,
focused on parents as inadequate teachers with no knowledge about this
new style of education (Gill and Schlossman, 1996). Progressive educators
labeled the home as a poor study environment with parents lacking the skills
to help their children.
Over the next five decades, from the 1930's to the 1980's, homework
remained controversial. In 1957, following Sputnik, homework expectations
increased. But by the 1960's and 1970's homework was again less
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emphasized (Ratnesar, 1999). In the 1960's, some regarded homework as
unhealthy and bad for learning. People believed that homework burdened
children, and caused parents to interfere with the work of expert teachers
(Gill and Schlossman, 1996).. In 1983 "A Nation At Risk" was published, and
competitiveness within the United States was on the rise. This, along with
new state tests, and more empha:sis on college acceptance, caused the
amount of homework to increase (Ratnesar, 1999).
Homework has reached

a peak in the 1990's with national, state, and

local efforts to reform education (Palardy, 1995). Educational spokespersons

'

have linked homework to raising educational standards, fostering high

academic achievement, upgrading the quality of the labor force, and linking
the family and school in a common teaching mission (Gill and Schlossman,
1996).
The amount of time spent on homework each week has nearly doubled
in the last two decades. Parents should pay attention to a child's homework
load and question teachers if there seems to be too much to do (Rusch,
1999). Ben Boelman, a grandparent and 42-year veteran of the teaching
profession, remembers homework beginning in high school, unless his
teachers asked him to collect things from nature or bring in some magazines
for a project. He believes his two grandchildren are laboring over hours of
meaningless homework. He believes music, sports, organizations designed
for young children, and religious instruction should be the priority of children
after school hours (Lantos, 1999).
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The "back to basics" trend, a focus on preparation for standardized
tests, and a response to pressure from parents to prepare children for an
increasingly competitive world, may be the cause for such a steep increase in
the amount of time students ~re spending on homework. Research at the
University of Michigan shows that from 1981 to 1997 the amount of
homework has increased by more than 100 percent for children between the
age of six and eight. In those 16 years, homework has increased from nine
minutes a day to 24 minutes a day (Lynn, 1999). However, the lengthening
of the work day, longer commutes, two working parents, and single parent
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families all have an impact on the support systems that surround children and
their homework (Frazier, 1998).

The Main Purpose of Homework
"Please note that there is no commonly accepted definition of "homework".
To some, it means work that the students complete independently outside of
school, while to others it has meant work done under the guidance of parents
or tutors. In reality, homework has taken many forms" (Jongsma, 1985).
The purpose of homework is to prepare for an assignment, extend an
assignment, or integrate a skill with other concepts. By preparing for an
assignment, students are gathering background information to prepare for a
discussion about a particular topic. This is usually done in the form of
reading a paper or chapter. By extending an assignment, students are asked
to apply the knowledge and skills they have learned in the classroom. Lastly,
by integrating an assignment, students combine the skills they have learned
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with another concept (Thomas, 1992). Homework is most effective when it
helps students learn powerful curriculum ideas (Black, 1997).
Doyle and Barber ( 1990) describe three somewhat different purposes
for homework: practice, prepare, and extend. They question whether
practice drills are effective, and state that they can be counterproductive
because they tend to bore the able and frustrate the slow. Practice exercises
are most effective when they are highly individualized, creative, and
imaginative. Doyle and Barber define preparation just as Thomas does
above, although they emphasize that the purpose must be clear to the

'

student before this type of homework is assigned. Extension, as stated
above, takes the student beyond the class work by doing projects, problem
solving, or research.

The Positive and Negative Effects of Homework
Some of the positive effects of homework are that it teaches selfdiscipline, independence, and responsibility (Thomas, 1992). Homework
eases time constraints on the classroom teacher. Because school curriculum
is so demanding in the upper grades, homework can be used to prepare for
the curriculum, and to practice its applications (Doyle and Barber, 1990).
Homework teaches children that learning takes place outside of school
(Thomas, 1992). The Educational Djgest of Ann Arbor states that the
greatest positive effect of homework is that it improves study skills that
students will use later in life (Black, 1997).
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Irrespective of any learning that takes place, homework is good
discipline, and some think that school is "cheapened" without substantial
amounts of homework. The public has come to expect homework as part of
education (Doyle and Barber, 1990). High school students value doing a
sixth day of homework each week as long as it is reasonable, interesting, and
clear (Black, 1997).
Another positive side to homework is that it brings the school and
home closer together. It helps answer the question, "What did you do at
school today?" If parents can participate appropriately with their child's
~

homework, it strengthens the link between the home and the school (Doyle
and Barber, 1990).
Harris Cooper (1994), in his book titled The Battle Over Homework:
An Administrators Guide to Setting Sound and Effective Policies, divides the
positive effects of homework into three different categories: Immediate
Achievement and Learning, Long-Term Academic Benefits, and
Nonacademic Benefits. In relation to immediate achievement and learning,
homework increases retention of factual information. Homework also
increases understanding and enriches curriculum. As well, homewo~ helps
to improve critical thinking, concept formation, and information processing.
In the area of long-term academic effects, homework encourages learning
during leisure time, improves attitude towards school, and improves study
habits and skills. Lastly, in the nonacademic realm, homework increases
self-direction and self-discipline. It increases a child's inquisitiveness and
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ability to problem solve independently. Homework helps children become
better at organizing their time.
In a general sense, homework extends the amount of time spent on
schooling, provides practice, teaches discipline, and helps focus family life
and parents' attention around education (Jongsma, 1985).
When addressing the negative effects of homework, Cooper ( 1997)
breaks them into five different categories. First, in regards to satiation,
homework can cause

a child to lose interest in the academic material, as well

as cause physical and emotional fatigue. Second, teachers often

'

underestimate the time it takes to complete an assignment. Black (1997)
reports that one teacher estimated completion of an assignment at 25
minutes. Instead, the average child was able to complete the assignment in
one hour. Third, homework denies children access to leisure time and
community activities. Fourth, parents can put undue pressure on their
children in regards to homework completion and performance. Parents can
also cause confusion of instructional technique. Finally, homework can invite
children to cheat or copy. Homework increases differences between high
and low achievers (Cooper, 1994).

More specifically, families who help

their children with homework, and those who do not, create even greater
inequalities between students (Thomas, 1992).
Ann Hill Thomas (1992) also addresses some of the negative effects
of homework in an article titled "Homework: How Effective?" Students
become bored if they are assigned repetitive work. Again, she sites
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homework as restricting leisure time, which may also limit time spent with
family, or extracurricular activities. Parents may influence the homework
process by doing their child's homework for them, by failing to understand the
assignment, or by providing the wrong answers. As well, parents may not be
able to provide an appropriate environment, or supplies, for their child to
complete their homework.
If students use their time to complete homework, and it has little or no
effect on achievement, one might say that the homework is not influencing
the student in a positive way. A study of approximately 1,000 Alabama
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students in grades five through eight reported no statistically significant
relationship between the amount of time spent on homework and scholastic
achievement (Thomas, 1992). A homework versus no-homework experiment
for 20 weeks in grades five through six, in New York, concluded that while
slower students benefited from doing homework, most students found the
gain to be negligible and not worth the effort (Thomas, 1992).
Homework can also have a negative effect on student learning if their
school does not have a homework policy. Without a homework policy,
teachers rarely coordinate homework assignments in terms of length,
difficulty, and content. Students may have many assignments on one night,
and none on another. Also, without careful planning there is no scope or
sequence for the child (Palardy, 1988).
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Homework at the Elementary Level
Although homework increases achievement in the upper elementary to
high school grades, it may not help the achievement of younger children
(Faggella, 1994). In high school, homework substantially raises student
achievement; in junior high, it raises student achievement about half as
much; and in elementary grades, it has no discernible effect on achievement
(Cooper, 1996). And even at the junior high level, long assignments that take
up more than an hour each night do not raise achievement (Cooper, 1996).
In one study, Cooper (1996) gathered data on 709 students in grades

'

two through four, and 6 through 12. In the lower grades there was a negative
relationship between the amount of homework assigned and student
attitudes. By grade six however, the more homework completed by the
student, the more achievement increased (Cooper, 1996). Based on
research data, the following statistics illustrate the difference between the
effectiveness of homework for different age levels of children. In high school,
a child who completes homework will outperform 69 percent of students who
do not complete homework. In middle school, a child who completes
homework will outperform 60 percent of no-homework students. In the
elementary school setting, homework has no effect on performance (Cooper,
1996).
"How can homework have little to no effect on learning in the
elementary grades, but a noticeable effect beginning in sixth grade? It is
easier to assign imaginative, focused , substantive homework that requires
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students to integrate and apply knowledge - the kind of homework that
promotes learning" (Begley, 1998).
In the lower grades, since homework has no apparent effect on
achievement, it should be used to practice study skills and develop
homework habits. As well, the goal for young children should be to improve
positive attitudes towards school, promote independence and self-discipline,
and promote appropriate parent involvement (Cooper, 1994). For young
children , homework should promote academic-related behavior, move from a
drill mode to a focus on creativity, and be used to extend learning.
I:

Homework should not be used to finish incomplete assignments. Short
assignments completed quickly should be the goal for primary students
(Begley, 1998).
The National PTA and Education Association recommend that children
in grades kindergarten through second grade should receive 10 to 20
minutes of homework each school day (Lynn, 1999). In contrast, the Forum
of Educational Organization Leaders recommends that teachers require a
minimum of one hour of homework daily from elementary students and two
hours from high school students (Strother, 1984). It is evident, from the
above statements, that there are discrepancies regarding how much
homework to assign.
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Guidelines for Parents
" Supporting teachers could be the single most important ingredient in
keeping their child's academic progress on track. Supporting teachers
through cooperation over homework tells the child that the parent and the
teacher are a team" (Cooper, 1996, p.14).
It is necessary that parents are informed about how to aid their child
appropriately with homework. Parents should provide a quiet place to do
homework, and a consistent homework time. They should communicate to
their child that homework is important to them as parents, and should be
important to the child as well. Parents should have supplies available for
their children. As well, parents should help their children get homewojk done
on their own (Faggella, 1990). Parents can also help by eliminating
distractions such as the television and siblings. Relating the homework to
every day life can make the homework even more meaningful. For example,
if a child is completing homework on fractions, a meal can be prepared using
the different measurements (Zentall, 1998). Parents can also aid their
children by praising them for a job well done, and communicating with
teachers their perceptions about the homework (Zentall, 1998).
In addition, parents need to take time once a week to ask the following
questions listed below. Many primary children may be able to respond to all
questions; however, some questions may be more appropriate for the middle
school years (Rich, 1999).
1. What do you think the teacher is trying to teach with this
assignment?

17
2. What do you think the teacher can do differently?
3. What would you like to learn about this subject?
4. What can we do together here at home to learn more? (Rich,
1999)
Another concern for parents is how to judge a child's homework. A
child's homework has to be as perfect as a child can make it. It should not be
as perfect, or imperfect, as a parent can make it (Rich, 1999). This means
that parents need to take on the role of providing a place, and a time for
homework, but not do the homework for their child.

'

Dorothy Rich ( 1999) the president of the nonprofit Horne and School
Institute in her district, suggests the following tips for parents:
1. Make the point that education is important, and expect that all
homework is to be done.
2. Prepare a work space at home in a quiet area.
3. Develop with your child a schedule for homework.
4. Convey the impression that children can do the job. Remind them
of previous accomplishments and give specific encouragement.
5. Help children, as needed, divide jobs into manageable steps that
can be done one step at a time.
6. Carefully choose a time for homework that works best for your
family. Television should be off limits while doing homework.
Encourage breaks if a child needs some time away from the
homework.
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7. Don't worry about what you may have done in the past. Start
where you are now.
To support their children with homework, parents are encouraged to
take on the following roles:
1. Stage Manager: make sure your child has a quiet, well-lit work

area.
2. Motivator: be positive about homework.
3. Role Model: if your child is reading, read too. If he or she is doing
math, balance your checkbook.
~

4. Monitor: watch your child for signs of failure and frustration.
In a study by Cumbland, Epstein, Polloway, and Roderique (1994)
parents were asked to share their roles in regards to homework. They found
that 81 % of parents surveyed saw their role as providing a place at home for
students to complete their homework. other statistics showed that 56%
viewed their role as a monitor of task completion, 54% saw themselves as a
monitor of time allocation, 43% assisted with work completion, 24% provided
enrichment activities, 20% helped study for tests, 22% signed completed
work, 15% instructed with regards to specific skills, and 2% provided
consequences. As illustrated by the percentages above, many parents took
on more than one role in regards to homework.
Richard Gallagher, a former teacher in Philadelphia, PA gives parents
four quick tips in helping with homework:
1. Do the hardest part first.
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2. Take breaks.
3. Study with others.
4. Establish a review system for material they have learned in class
(Gallagher, 1994).
Guidelines for Teachers
Specific guidelines for teachers have been proposed to increase the
effectiveness of homework.
Teachers should have clear guidelines in their classroom surrounding
homework. All students should receive the same assignments, although

'

homework can include voluntary assignments to meet the needs of individual
students. Homework assignments should not be used to evaluate children.
Instead, homework should be used to locate problems that particular
students are having so the teacher can individualize instruction. Topics
should appear in homework not only after they are discussed in class, but
before as well. Homework should not be used to teach complex skills, but
rather to teach simple concepts or integrate previously taught skills. Parents
should rarely be asked by the teacher to take on an instructional role in
homework (Thomas, 1992). Teachers should also communicate the following
things to their students to make homework effective: how the assignment is
related to the topic, the purpose of the assignment, and how the assignment
should be completed (Cooper, 1994).
In contrast to the above information, Doyle believes homework should

be as individualized as possible. Student abilities, learning styles, and
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interests should all be considered when assigning homework. Because able
students are more likely to do routine homework and less likely to profit from
them, they should be assigned projects and independent study. Because
slower students are less likely to do routine homework assignments and
more likely to profit from them, they should be given class time to complete
homework. All assignments should emphasize imagination and divergent
thinking (Doyle and Barber, 1990).
The success of homework lies in teacher preparation and planning,
assignments that are appropriate to the skill, attention, and motivation levels
ti

of students, and are appropriate in the use of parents (Cooper, 1994). It is
also crucial that teachers give adequate time to assign and explain
homework before students begin the assignment. Students must have clear
expectations and opportunities to clarify directions (Black, 1997).
Teachers should give feedback for all homework assignments.
Feedback should be given for not only completing the homework on time,
within the given parameters, but should also be given based on the quality of
the work.
It is effective for teachers to present their personal policies, the
school's policies, or the district's policies to parents through a letter, at open
house, or during a curriculum night. Teachers should include reasons why
they are assigning homework and why they feel it is appropriate at their
grade level. Teachers should explain the amount and frequency of
homework, the expectations for the students and the parents, and how they
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will respond to the homework (Faggella, 1994). In addition, teachers must
also determine whether the benefit of the homework justifies the time and
effort students will spend on it (Black, 1997).
A study by Tanis Bryan and Kristen Sullivan-Burstein (1998) looked at
three teacher-selected strategies for improving homework completion. Their
concern was that 28% of average-achieving students and 56% of students
with learning disabilities have problems completing their work. All three of
the strategies they tested resulted in significant increases In homework
completion. The first strategy was to give students real-life homework
.(

assignments, and reward students for completion. For example, students
were given science kits to take home that correlated directly with work at
school and had real-life connections. In the area of rewards, students were
given material prizes each Friday for homework completion. The study
showed that this first strategy increased both completion of homework and
increased achievement on tests for both average achieving students and
students with disabilities.
In the second strategy, students were trained for two weeks to use
homework planners to increase homework completion. The planners
provided a simple tool that addressed the teacher's goal of increasing parent
involvement, improving communication, and increasing homework completion
(Bryan and Nelson 1994). After the study, homework planners were adopted
by the entire school, and have had a positive impact on school-wide

practices regarding homework (Bryan and Sullivan-Burstein, 1998).
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A third strategy addressed in the study was to have children selfmonitor their homework completion. Each day students filled out a graph for
each subject area by coloring green (completed and on time), red (not turned
in), and yellow (complete but late). Graphing had little to no effect on many
subject areas, however it did increase completion of spelling homework.
Once these graphs were shown to parents at conference time, completion of
homework for those that had a "sea of red" increased immediately (Bryan and
Sullivan-Burstein, 1998).
Although teachers in the above study stated that it was time
consuming to create homework that was connected to real-life situations, the
results of the above study were encouraging. Planners, weekly rewards, and
graphing homework completion will continue at the school because they were
deemed feasible and practical.
Guidelines for Schools and Districts

At the school level, teachers should work together to assign homework
for different subjects on different nights. Administrators should communicate
the school's or district's policy to parents, keep parents informed about the
kinds and amounts of homework assigned, monitor the policy, and help to
coordinate the scheduling of homework among different subjects (Cooper,
1994).
At the district level, homework should have different purposes at
different grades. Homework should be required of all students, and should
have these general frequencies and durations:
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Grades 1-3: one to three assignments a week, each lasting no longer than
fifteen minutes.
Grades 4-6: two to four assignments a week, each lasting 15-45 minutes
(Cooper, 1993, p.50).
Baumgartner, Bryan, and Donahoe (1998) recommend a "Planning for
Success Homework Model". This model is a basic guideline for either
districts or schools to begin clarifying their ideas about homework. It
contains twelve steps. Listed below is a summary of the steps.

1. Clarify your beliefs about policies regarding homework.
2. Survey parents' beliefs about policies regarding homework.

3. Survey students' beliefs about policies regarding homework.-:

4. Review your responses and formulate a brief homework policy
statement.

5. Review parent responses.

6. Review student responses.
7. Communicate the survey results to parents.
8. Draft a "Homework Constitution" with students and parents.

9. Develop a homework organization system that students can easily
follow. You may want to implement a folder system, personal
calendars, classroom homework calendars, daily checklists,
or homework partners.
10. Develop a homework help brochure to which parents and students
can refer.
11 . Develop lines of communication for you, your students, and their
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parents. For example, phone communication, notes,
newsletters, workshops, or the computer.
12. Develop a line of communication by which information can easily
flow between teachers across subject matter, grade level, and
between regular education and special education teachers.
Eugene Jongsma (1985) has compiled a list or recommendations for
schools and districts based on research studies and expert opinions. In
summary, he suggests setting clear homework policies, giving clear
homework instructions, and getting students involved in setting the amount of
homework. He also suggests individualizing homework assignments,

'

demonstrating how to complete the assignments, and involving parents as a
support system. Lastly, Jongsma suggests coordinating homework
assignments with other teachers, grading assignments carefully so they are
taken seriously, and teaching study skills to all students.
Summary

Americans still disagree on the extent to which schools should nurture
the student's physical, emotional, moral, and intellectual growth. The
answers may lie within age appropriate homework that looks closely at the
effectiveness and purposes of homework, its positive and negative effects,
and the appropriate roles of the district, school, teacher, and parent.

Chapter Ill
Procedures

In this chapter, I will define the steps that were followed to develop the
project. In addition I will describe the format of the project, and identify
groups of people to whom the project applies.
As a teacher at Hazelwood Elementary School, I was asked to
participate on a committee that would develop a homework policy for my
school. The school is located in the northern most part of the Renton School
District. It serves approximately 550 students in the city of Newcastle.
In the spring of 1998, the committee decided that the first step was to
locate relevant research on the topic. A search of ERIC, by a co-worker and
myself, revealed that there were many articles on the topic of homework. My
co-worker and I summarized these articles for Homework Committee, and
presented them to the staff at Hazelwood Elementary School.
The Homework Committee used the research to create a homework
policy that was presented to the staff, revised, and finalized. The policy was
also discussed at a Site-Based Leadership Team meeting, where parents
asked for clarification and offered comments. After approximately twelve
months of research and development, the Hazelwood Homework Policy was
implemented in the spring of 1999. The policy was presented to parents at an
Open House in May 1999. In addition, the Homework Policy was presented
to the elementary principals in the Renton School District. Hazelwood's
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Homework Policy will be used as a model for other schools in the Renton
School District. The Homework Policy was included in the Hazelwood
Student Handbook for the 1999/2000 school year.
After completing this project, I saw a need to create a handbook for
parents, teachers, schools, and districts explaining and applying the research
associated with homework. This need was identified after presentations of
the policy at Open House, Parent Orientation Night, Fall Conferences,
meetings with staff, and to the district's principals. Although Hazelwood's
policy is very clear and concise, there were many questions raised about its
background. People wanted to know more about the research used to ~reate
the policy. Specifically, parents wanted more guidelines and information. In
addition, administrators were interested in the guidelines we used to create
the policy. I came to the conclusion that The Homework Policy needed a
handbook that would accompany it, explain the research, and offer additional
guidelines. The handbook would be used as an educational tool. To begin
creating this handbook, I expanded the original review of the literature from
ERIC to include Artide First, Books In Print, Digital Dissertations, Research
Library Periodicals, Psychlnfo 1887-, Newspapers, and Child Development
Abstracts and Bibliography.
Once I reviewed the literature, I began to organize the material into
seven areas. The seven areas include: the history of homework, the main
purpose of homework, the positive and negative effects of homework,
homework at the elementary level, and guidelines for parents, teachers,
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schools and districts. These areas became the seven sections of a
handbook.
The handbook will be available to parents, teachers, schools, and
districts as a resource surrounding the topic of homework. The handbook is
concise and easy to use. The handbook clarifies, educates, and provides
additional information to those people working with, or raising children
between the age of 4 and 12. In addition, the goal of the handbook is to
support a school's homework policy.

Chapter IV
Project

The following chapter contains the project. It is a handbook titled
"Effective Homework for Primary Students: A Handbook for Parents and
Teachers."
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The History of Homewol'!
The trends in homework are directly linked to the current events of the
time. Looking into the history of homework gives us insights into the subject.
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History of Homework
Historically, homework has never had a consistent role in American
public education. Changing perceptions of its importance have produced
frequent swings through the years between assigning large and small
amounts of homework (Pallardy, 1995). And unlike many other central
components of education, which have remained largely unchanged over
periods of time, homework has been distinguished by major shifts in policy
and practice over the course of the century (Gill and Schlossman, 1996).
A short school year, multi-age classrooms, and unpredictable
attendance characterized primary schools in the 1SOO's. These
characteristics made it difficult to require homework. However, by fifth grade
the demands of recitation, and the threats of ridicule and corporal
punishment, forced children to reserve substantial periods of time each night
to prepare for school. In high school, the same principle applied as parents
reduced chores, provided a quiet place to study, and lost potential wages
from their child. In addition, because high school was not compulsory,
teachers assumed that students and parents were willing to accommodate a
studying child (Gill, Schlossman, 1996).
By the late 19th century, a national movement against homework
began emphasizing a concern for children's health emotionally and physically.
Edward Bok, editor of Ladies Home Journal, led the crusade against
homework stating that an "overly academic curriculum that was
developmentally inappropriate for young children and a reliance on homework
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to drill students to prepare them for recitation was a severe hazard to
children's mental and physical health" (Gill and Schlossman, 1996). In
addition, physicians raised health issues surrounding homework, and
opponents stated that homework decreased the amount of time children could
spend on extra-curricular activities. In Ladies Home Journal in 1913, a
medical doctor stated that homework caused brain congestion and diverted
blood needed for food digestion to the head. Another doctor stated that
carrying home schoolbooks at night should be forbidden. In 1900, because of
the anti-homework campaign, San Francisco abolished homework in grades
one to four, and limited homework to no more than one hour nightly in grades
five through seven. By 1901 , one reporter found that 40 of the 62 city school
districts surveyed had regulations restricting homework in certain grades
(Annual School Report of the City of Fall River, 1900-1901).
At the same time the anti-homework campaign was raging, changes in
education were taking place. Children in the primary grades were given fewer
academic demands, and the play principles emphasized in kindergarten were
extended to the primary grades (Gill and Schlossman, 1996).
The debate over homework faded with the United States involvement
in World War I. This lasted until the late 1920's when again homework was
labeled as causing stress, eye injury, nervousness, and round-shouldered
children. As education became concerned about educating the whole child,
an emphasis was placed on exercise, play, relaxation, and sleep (Wightman,
1937). Parents were also protesting homework because it was taking away
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from their rights to structure their child's day after school, whether through
chores or enrichment activities.
After World War I, progressive educators influenced the school system
by restructuring classrooms into laboratories that focused on activities and
projects. The anti-homework campaign, after this change, focused on
parents as inadequate teachers with no knowledge about this new style of
education (Gill and Schlossman, 1996). Progressive educators labeled the
home as a poor study environment with parents lacking the skills to help their
children.
,t'

Over the next five decades, from the 1930's to the 1980's, homework
remained controversial. In 1957, following Sputnik, homework expectations
increased. By the 1960's and 1970's homework was again less emphasized
(Ratnesar, 1999). In the 1960's, some regarded homework as unhealthy and
bad for learning. It was believed that homework burdened children and
caused parents to interfere with the work of expert teachers (Schlossman,
1995). In 1983 "A Nation At Risk" was published, and competitiveness within
the United States was on the rise. This, along with new state tests, and more
emphasis on college acceptance, caused the amount of homework to
increase (Ratnesar, 1999).
Homework has reached a peak in the 1990's with national, state, and
local efforts to reform education (Palardy, 1995). Educational spokespersons
have linked homework to raising educational standards, fostering high
academic achievement, upgrading the quality of the labor force, and linking
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the family and school in a common teaching mission (Gill and Schlossman,
1996).
The amount of time spent on homework each week has nearly doubled
in the last two decades. Parents should pay attention to a child's homework
load and question teachers if there seems to be too much to do (Rusch,
1999). Ben Boelman, a grandparent and 42-year veteran of the teaching
profession, remembers homework beginning in high school, unless his
teachers asked him to collect things from nature or bring in some magazines
for a project. He believes his two grandchildren are laboring over hours of
4.'

meaningless homework. He believes music, sports, organizations designed
for young children, and religious instruction should be the priority of children
after school hours (Lantos, 1999).
The "back to basics" trend, a focus on preparation for standardized
tests, and a response to pressure from parents to prepare kids for an
increasingly competitive world, may be the cause for such a steep increase in
the amount of time students are spending on homework. Research at the
University of Michigan shows that from 1981 to 1997 the amount of
homework has increased by more than 100 percent for children ages six to
eight. In those 16 years, homework has increased from nine minutes a day to
24 minutes a day (Lynn, 1999). However, the lengthening of the work day,
longer commutes, two working parents, and single parent families all have an
impact on the support systems that surround children and their homework
(Anderson, 1999).
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Summary
Americans still disagree on the extent to which schools should nurture
the student's physical, emotional, moral, and intellectual growth. The answers
may lie within age appropriate homework that looks closely at the
effectiveness and purposes of homework, its positive and negative effects,
and the appropriate roles of the district, school, teacher, and parent.
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The Main Purpose of Homework
Homework is used to prepare, practice, extend, and integrate.
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The purpose of homework is for children to prepare for an assignment,
practice a skill, extend an assignment, or integrate a skill with other
concepts .

./ To prepare for an assignment, students gather background
information to prepare for a discussion or lesson. This is usually done
in the form of reading a paper or chapter. This type of homework is
used at the upper elementary, middle school, and high school levels. It
is important that the students are aware of the purpose of this type of
homework before it is assigned .

./ Practice may be counterproductive because it tends to bore the able
and frustrate the slow. Practice exercises are more effective when
they are highly individualized, creative, and imaginative .

./ To extend an assignment, students are asked to apply the knowledge
they have learned in the classroom to another assignment. Extension
takes the student beyond the class work by doing projects, problem
solving, or research .

./ To integrate a skill, students are combining the skills they have
acquired with other concepts and subjects.

Effective homework helps students leam powerful curriculum
ideas.
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The Positive and Negative Effects of Homework

Homework has both positive and negative effects. In order for
homework to be effective, parents and teachers must be certain that the
positive effects outweigh the negative effects.
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Positive Effects of Homework

For the student, homework:
•:• teaches self-discipline, independence, self-direction, and responsibility.

•!• improves study skills.

•!• is good discipline.
•!• increases understanding and enriches curriculum.
•!• increases a child's inquisitiveness and ability to problem solve
independently.
•:• increases retention of factual information.
•:• improves critical thinking, concept formation, and information
processing.
•:• helps children become better at organizing their time.

<•

provides practice.

For the family, homework:
•:• brings the school and home closer together.
•:• involves parents in their child's learning.

•!• teaches children that learning takes place outside of the school.

•>

encourages learning during leisure time.

•!• helps focus family life and parents' attention around education.
For the teacher, homework:

•!• eases time constraints.

•!• increases understanding and enriches curriculum.
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Negative Effects of Homework
Students may:
•:• lose interest in the academic material.

+:• suffer from physical and emotional fatigue.
•:• be denied access to leisure time and community activities.
•:• cheat or copy.
•:• become bored if homework is too repetitive.
•:• benefit, but the gain is negligible at the elementary level and not
worth the effort.

Parents may:
•:• do their child's homework for him or her, fail to understand the
assignment, or provide the wrong answers.
•:• not be able to provide an appropriate environment or supplies for
their child to complete their homework.
•:• put undue pressure on their child in regards to homework
completion and performance.
•:• cause confusion of instructional technique.
•:• cause inequalities between students based on how much time they
spend on homework.

Teachers and schools may:
•:• underestimate the amount of time it takes to complete assignments.
•:• increase differences between high and low learners.
•:• assign homework that lacks a scope or sequence.
•:• suffer from a lack of coordination and consistency in their
programs.
•:• restrict leisure time, family time, and extracurricular activities.
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Homework at the Elementary Level
Comparing achievement at the elementary, middle school, and high
school levels gives teachers and parents insights into how homework at the
elementary level can be most effective.
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A Comparison Between Grade Levels. Homework. and Achievement

Elementary School
Homework has no discernible effect on achievement. One study showed that
there was a negative relationship between the amount of homework assigned
and student attitudes.

Middle School
Homework raises student achievement half as much as it does in high school.
One study showed that by sixth grade the more homework completed by the
student, the more achievement increased.

High School
Homework substantially raises student achievement.
At the high school level, teachers can assign homework that integrates and
applies knowledge. This type of homework promotes learning.
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What is the goal of homework at the erementary level?

The goal of homework, at the elementary, level is to:

./ practice study skills .
./ develop homework habits .
./ improve attitudes towards school.
./ promote independence and self-discipline.
./ promote parent involvement.
./ move from a drill mode to a focus on creativity .
./ extend learning.
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Guidelines for Parents
"Supporting teachers could be the single most important ingredient in
keeping their child's academic progress on track. Supporting teachers
through cooperation over homework tells the child that the parent and the
teachers are a team" (Cooper, 1996).
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Roles of Parents
To increase the effectiveness of homework, parents are encouraged to
take on the following four "M" roles: Manager, Model, Motivator, and Monitor.
Manager
Make sure your child has a quiet, well-lit work area with supplies and no
distractions. Set up a homework schedule with your child.

•!• Provide a quiet place for your child to do their homework.
•!• Provide your child with a consistent homework time, or a schedule.
•!• Provide your child with supplies to complete their homework.
•!• Set up study groups for your child.
•!• Eliminate distractions.
Model
If your children are reading, read too. If they are doing math, balance your
checkbook. If they are studying fractions, help them divide up dinner evenly.

•!• Relate the homework to everyday life. If your child is studying money,
have them help you pay for groceries at the store.

•!• Expect that all homework be completed.
Motivator
Be positive about homework. Remind your children of their
accomplishments, and praise them.

•!• Communicate to your child that homework and education are important
to you.

•!• Encourage your child to do the hardest part first.
•!• Convey to your child that he or she can do the job. Remind him or her
of previous accomplishments and give specific encouragement.

•!• Praise your child for a job well done.
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Roles of Parents (continued)

Monitor

Look for signs of failure and frustration from your child.
Communicate with your child's teacher.
•:• Help your child divide a job into manageable steps that can be done
one step at a time.

•!• Help your child get homework done on his or her own. A child's
homework has to be as perfect as a child can make it. It should not be
as perfect, or imperfect, as a parent can make it.
•:• Encourage breaks if you think they are needed.
•:• Communicate with your child's teachers about the homework.

•!• Ask your child, periodically, the following questions about his or her
homework: (some may be more appropriate for middle/high school)
•
•
•
•

What do you think your teacher is trying to teach with this
assignment?
What do you think the teacher can do differently?
What would you like to learn about this subject?
What can we do together at home to learn more?
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Other Types of Homework

Traditionally, homework is considered schoolwork assigned to be done
outside the classroom {Flexner, 1983). However, there are other types of
homework.

Parents are encouraged to support their children by helping them think
about the following types of homework:

Student-generated homework: work that takes place outside the classroom
that is created, or initiated, by the student.
Girl or Boy Scout patches
Collections
Hobbies
Volunteer work

Parent-generated homework: work assigned by the parent that is completed
outside the classroom s~tting.
Completing a summer journal
Researching a place that the family is traveling to
Organizing the garage
Buying groceries

Community-generated homework: work assigned by the community that is
completed outside the school setting.
Food drive
Park restoration project
Charity walk
Community meeting
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Guidelines for Teachers
"The success of homework lies in teacher preparation and planning,
assignments that are appropriate to the skill, attention, and motivational levels
of students, and appropriate use of parents" (Cooper, 1993).
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To increase the effectiveness of homework the following guidelines are
provided for teachers.

General

•!• All students should receive the same assignments.
•:• Teachers must determine whether the time and effort spent on the
homework justifies the academic gains.
•:• Parents should not be asked to take on an instructional role in
homework. Instead, they should be asked to manage, model,
motivate, and monitor their child.

Content
•:• Homework should cover topics previously taught, and those that will be
taught in the near future.
•:• Homework should be used to teach simple concepts, or to integrate
previously taught skills.
•:• Homework assignments should emphasize imagination and divergent
thinking.

•!• Homework should not be used to teach complex skills.
Completion
•:• To increase homework completion, teachers can assign homework
related to the real world, and reward students for completion of
assignments.

•!• To increase homework completion, teachers can train their students on
how to use planners or other organizational tools. Studies have shown
that planners increase parent involvement, improve communication,
and increase homework completion.
•:• Teachers can increase homework completion and parent involvement
by teaching self-monitoring skills.
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Feedback

•:• Homework should be used to locate problems that particular students
are having.
•:• Homework should not be used to evaluate children.
•:• Teachers should give feedback based on:
•
•
•

Completing the homework on time.
Completing the homework within the given parameters.
The quality of the work.
Communication

•:• Homework should have clear guidelines and expectations.

•!• Teachers should communicate the following things to their students:
• How the assignment is related to the topic.
• The purpose of the assignment.
• How the assignment should be completed.
•:• Teachers should give adequate time to assign and explain homework.
Students should have time to clarify the directions.

•!• Teachers should present information about homework to parents at a
curriculum night or an open house. Teachers should include:
• Why they are assigning homework.
• Why they feel homework is appropriate at their grade level.
• The amount and frequency of homework.
• Expectations for both students and parents.
• How they will respond to homework.
Meeting Individual Needs

•>

Voluntary assignments can be offered to meet the needs of individual
students.

•:• Able students should be assigned projects and independent study that
are voluntary.

•>

Slower students should be given class time to complete homework
assignments.
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Guidelines for Schools and District

Schools and district that offer guidelines and policies surrounding
homework do a great service to their students. They bring consistency and
offer a unified philosophy, which in turn makes homework more effective.
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To increase the effectiveness of homework the following guidelines are
offered to schools and districts. .
Communication and Support
•:• Administrators should communicate the school/district policy to
parents, and keep parents informed about the kinds and amounts of
homework assigned.
•:• Administrators should monitor the homework policy.
•:• Administrators should help coordinate the scheduling of homework
among different subj,ects.
Requirements
•:• Districts should require homework at all levels.
•:• As a starting point, schools and districts should use these general
frequencies and durations to assign homework:
Grades 1-3:

one to three assignments a week, each lasting no
longer than fifteen minutes.

Grades 4-6:

two to four assignments a week, each lasting 15-45
minutes (Cooper, 1993, p.50).

•!• Homework should have different purposes at different levels.
•:• The district or school should follow and support the guidelines for
teachers surrounding homework.
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The following steps are suggested to aid a school, or district, in
creating a homework policy:
1. Clarify your beliefs about policies regarding homework.
2. Survey parents' and students' beliefs about policies regarding
homework.
3. Review your responses and formulate a brief homework policy
statement.
4. Review parent and student responses.
5. Communicate the survey results to parents.
6. Draft a Homework Policy with students and parents.
7. Develop a homework organization system that students can easily
follow; for example, folder systems, homework planners, personal
calendars, classroom homework calendars, daily checklists, and
homework partners.
8. Develop a homework help brochure to which parents and students can
refer.
9. Develop lines of communication for you, your students, and their
parents. For example, phone communication, notes, newsletters,
workshops, or e-mail.
10. Develop a line of communication by which information can easily flow
between teachers across subject matter, grade level, and between
regular education and special education teachers (Baumgartner,
Bryan, and Donahoe, 1998).
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Sample Homework Policy
Hazelwood's Philosophy on Homework
The staff at Hazelwood believes that homework increases
responsibility by developing organization and study skills. Homework
encourages independent learners while appropriately involving parents.
Homework promotes and supports the classroom curriculum while
encouraging positive attitudes about school and learning.
Homework Parameters
Time:
- Kindergarten: 10 minutes, 2-4 times/week (optional)
- Grades 1 & 2: 15-20 minutes, 2-4 times/week
- Grades 3,4, & 5: 30-45 minutes, 2-4 times/week
Type:
- Preview a topic or study
- Review a topic or study by:
- writing.
- drawing/creating.
reading.
- exploring across disciplines.
- Extend a topic or study with:
- long-term projects.
- research on a topic of interest.
- independent reading .
- Homework can also be generated by parents, students, or the community
by:
-

taking family field trips {museum, library, theater).
participating in community service (food drive, park restoration).
promoting hobbies.
working with students to strengthen specific skills.
visiting or volunteering at places of employment.
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Sample Homework Policy (continued)
Return/Evaluation Policy:

- Students are expected to return all homework.
- The focus on evaluation of daily/weekly homework is to aide in teachers
locating problems in student progress and in making instructional decisions.
- Homework projects will provide for specific criteria and evaluation.
Independence:

- Homework is to be completed independently with assistance only when
needed. If a homework assignment cannot be completed independently
within the time frame, please communicate this to the teacher.
Homework and Families:

- To aide in homework, suggestions are listed below:
-

Provide a place where children can concentrate, have no
interruptions, and have supplies available.

- Help children schedule time for homework.
- Children are expected to do homework on their own. Parents can
aide with encouragement, a homework contract, and homework
choices.
- Work with teachers.
-

Support your child's life long learning by:
•
•
•
•
•
•
•

visiting the library.
getting your child his or her own library card.
building a home library.
encouraging children to write in their own.
turning off the TV. and electronic ~James.
helping with planning of long-term assignments, and
studying for tests.
taking vacations (journaling, math, reading, social
studies, science).
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Sample Letter to Families
September 1O, 1998
Dear Hazelwood Families,
The Hazelwood Staff is currently working to create a school-wide Homework
Policy. We have compiled extensive research to aid in the development of
this policy. At this time, we would like to share some of our findings with you.
Research has shown that some of the positive effects of homework for
elementary school children are:
• improved student study skills.
• increased appropriate parental involvement.
• development of self-direction and responsibility.
• an appreciation of life-long learning.
Research has shown that there can be negative effects of too much or the
wrong kind of homework for elementary school children. Here are a few
cautions. Homework may:
• be overwhelming, causing students to "turn off' to learning.
• prevent after school time for other activitties.
• cause students to take shortcuts.
• have little effect on achievement.
• decrease student independence because of too much
parental involvement.
Research has shown, and the Hazelwood Staff believes, that homework
should:
• develop organizational and study skills.
• encourage independent learners.
• develop responsibility.
• involve parents in an appropriate way.
• promote and support the classroom curriculum.
• encourage positive attitudes about school and learning.
At Hazelwood, we are developing a homework policy based on research that
increases positive effects while diminishing the negative. The Hazelwood
homework Policy, which will include philosophy, guidelines, and tips for
parents, will be forthcoming . Your support is appreciated during this process
while we create a policy that provides the best possible program for your
children.
Sincerely,
Hazelwood Staff

ChapterV
Summary, Conclusions, Recommendations
Summary
The overall goal of this project was to collect research surrounding the
topic of homework. Research was compiled on the history of homework in
the United States, the main purpose for homework, positive and negative
effects of homework, distinctions regarding homework at the elementary level,
and guidelines for parents and teachers.
The project was created based on a need that I recognized ijfter
serving on a committee to write a homework policy for my school. I found that
there were many misconceptions about homework that needed to be clarified.
The research, from the above categories, was compiled and condensed into a
handbook. The purpose of the handbook is to offer guidelines regarding
homework to parents, teachers, schools, and districts.
Conclusions
There is an abundance of literature on the topic of homework. As I
researched, I divided the articles and information into the categories listed
above. My goal was to take this information and create a handbook. I looked
carefully at formats, and the divisions of sections so that the handbook would
be easy to use. The handbook will be used as a tool by parents and
teachers.
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Parents will be able to use the handbook as a resource to help their
children be successful in school. The handbook offers guidelines to parents
on how to appropriately help their child with homework. In addition, parents
will be aware of the positive and negative effects of homework. If parents
choose to read the sections titled "Homework at the Elementary Level,"
"Guidelines for Teachers," and "Guidelines for Schools and Districts," they will
have a better understanding of the information the schools are using to
support their homework policies. In addition, the section titled "History of
Homework" will give parents insights into the past and present history of

•

homework.
The handbook will aid teachers by giving them background knowledge
about homework. In addition, the handbook will help them support and
educate parents about homework. Lastly, if a teacher serves on a committee
to establish a homework policy for their school or district, the handbook can
be used as a resource.
Recommendations
I recommend that this handbook become available to teachers and
parents throughout my school and the Renton School District. The research
can help clarify misconceptions about homework. The handbook may help
other schools within the district create homework plans. This would improve
the effectiveness of homework within the district.
In addition, I would recommend that other districts create policies, and
handbooks regarding homework. Increased education about the information
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surrounding homework, and clear plans for schools and districts, would
improve the effectiveness of homework.
Lastly, I recommend that research on homework continue. One can
see, from reading about the history of homework, that the pendulum will
continue to swing. It is important for schools and districts to revise policies
and handbooks, at regular intervals, so that the most current information is
available to teachers and parents.
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